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Assessment Basics
Definition of Assessment

Assessment of student learning can be defined as the systematic collection of
information about student learning, using the time, knowledge, expertise, and resources
available, in order to inform decisions about how to improve student learning.

Why We Assess
Student Improvement

Assessment is a tool to be used for institutional improvement and improvement in
student learning. You must assess in order to demonstrate how effective you are. You must
assess to demonstrate you can achieve the outcomes that you have stated for your programs.

Program assessment also addresses the requirement of external stakeholders (HLC
accreditation).

HLC Standard 3A: The institution’s degree programs are appropriate to higher education.

1. Courses and programs are current and require levels of performance by students
appropriate to the degree or certificate awarded.

2. The institution articulates and differentiates learning goals for its undergraduate,
graduate, post-baccalaureate, post-graduate, and certificate programs.

3. The institution’s program quality and learning goals are consistent across all modes of
delivery and all locations (on the main campus, at additional locations, by distance
delivery, as dual credit, through contractual or consortia arrangements, or any other
modality).

HLC Standard 4.B: The institution demonstrates a commitment to educational achievement
and improvement through ongoing assessment of student learning.

1. The institution has clearly stated goals for student learning and effective processes for
assessment of student learning and achievement of learning goals.

2. The institution assesses achievement of the learning outcomes that it claims for its
curricular and co-curricular programs.

3. The institution uses the information gained from assessment to improve student
learning.

4. The institution’s processes and methodologies to assess student learning reflect good
practice, including the substantial participation of faculty and other instructional staff
members.

HLC Standard 5.C.1 stated the institution links its processes for assessment of student
learning, evaluation of operations, planning, and budgeting.
Accountability:

There are also external drivers behind the assessment process. All of these external
stakeholders are calling for data to demonstrate that students are achieving the institutions’
learning goals and, if they are not, that we are making progress toward creating an
educational experience that should support that achievement.



Relation to Annual Assessment vs Program Review

Every five years each program that awards degrees or certificates undergoes a
program review. Outcomes assessment plays a crucial supporting role during a program
review since it is one of the most important sources of information about the quality of the
program. Since the program faculty will have collected assessment data over the five-year
period prior to the program review, they should be able to look at trends in their data to see
if program quality has improved over time. Having a good assessment plan with all student
learning outcomes being assessed more than once during a five-year cycle is therefore an
important part of the program review process. The findings from the National Institute of
Learning outcome assessment (NILOA) survey in 2013 stated that most institutions reported
using their assessment results in program review.

Levels of Assessment

Student learning outcomes are often collected at institution level, program level and

course level. The use of assessment results are for completely different purposes at each
level.
Institutions often use assessment results to make changes in strategic planning, inform
institution leaders to make decisions, incorporate assessment for accreditation purposes,
revise institutional outcomes, improving student engagement and success, creating a culture
of teaching and learning, enhancing faculty collaboration across campus and reflecting on
assessment processes and institutional practices.

Program assessment is mostly associated with faculty, the curriculum and student
learning needs: setting faculty priority, securing resources for professional development,
improving student support service, revising course, assignments, informing program
review/departmental studies, aligning curriculum and improving program outcomes.

Assessment at course level relates mostly between faculty and students at a specific
course. Faculty often use the assessment feedback to make intervention in the instruction and
syllabus.



Assessment Cycle

Assess impact
of change

Actions for Assessment
improvement methods

| Data collection |

Nine Principles of Good Practice for Assessing Student Learning

The assessment of student learning begins with educational values. Assessment is not

an end in itself but a vehicle for educational improvement.

1.

8.

Assessment is most effective when it reflects an understanding of learning as
multidimensional, integrated, and revealed in performance over time.

Assessment works best when the programs it seeks to improve have clear, explicitly
stated purposes.

Assessment requires attention to outcomes but also and equally to the experiences that
lead to those outcomes.

Assessment works best when it is ongoing not episodic. Assessment is a process whose
power is cumulative.

Assessment fosters wider improvement when representatives from across the educational
community are involved.

Assessment makes a difference when it begins with issues of use and illuminates
questions that people really care about.

Assessment is most likely to lead to improvement when it is part of a larger set of
conditions that promote change.

Through assessment, educators meet responsibilities to students and to the public.

More detail of good practice for assessing student learning will be found here:

http://www?2.indstate.edu/assessment/docs/ninePrinciples.pdf


http://www2.indstate.edu/assessment/docs/ninePrinciples.pdf

Assessment Responsibilities
From chairs:

Discuss the program’s assessment plan

Provide leadership support on assessment data collection

Deliver assessment results in faculty meetings

Allocate resources to assessment activities; e.g. funding for faculty assessment retreats,
providing teaching release to develop assessment plans, providing GA or student worker
to support assessment data collection, etc.

Recognize faculty’s assessment efforts; e.g. recognize faculty assessment efforts in
faculty meetings, provide some type of award for faculty who have embedded assessment
in their instruction, provide funding to travel to assessment conferences, etc.

From Faculty:

Faculty members are to participate in assessment activities (e.g. develop learning
outcomes, collect student work, score student work for program outcomes, and interpret
results)

Support student achievement of degree outcomes at graduation, and discuss and act on
assessment results.

Program Assessment Plan

Step 1: Writing Student Learning Qutcomes (SLOs)
CQIP Requirement on SLOs

State the program outcomes measurably.

Externally validate from advisory councils, alumni, employers, graduate schools,
discipline experts, certification bodies, career services, or similar entities.

Communicate the program SLOs to students through a variety of means (e.g., syllabi,
learning experiences, assessments, and assignment review)

Definition: SLOs are concrete actions the student should be able to perform as a result of
participation the program.

SLO Formula: Action Verb + Specialized Knowledge, Skills and Dispositions

When writing an outcome, you need to decide which level of learning you desire student
to achieve by choosing an appropriate action verb from Bloom’s Taxonomy of the
Cognitive Domain/Affective/Psychomotor. For more information, look at Appendix A.

If you are not sure the level of student mastery, please have a look at the Qualification
Degree Profile for the expectation of undergraduate and master degree (Appendix B)

Sample SLOs

Student will be able to describe the problem solving process (Understanding)

Students will solve research problems through the application of scientific methods
(Applying)

Students will analyze the strengths and weaknesses of empirical research and theories in
kinesiology (critical thinking in research)



e Students will locate, critically examine, and evaluate primary literature in kinesiology and
sports medicine.(critical thinking in research skills)

e Students will demonstrate their ability to communicate effectively in the appropriate
written form as professionals in the field (communication skills in the field)
Students will analyze, compare, and contrast works of art.
Students will synthesize accurate historical information into research papers.
Students will be able to evaluate an individual’s health and fitness, and prescribe an
appropriate physical activity intervention to maintain or improve health.

e Students will be able to analyze financial reports to determine branch profitability and
make corrective actions to improve profitability.

e Students will be able to facilitate the development, articulation, implementation, and
stewardship of a vision of learning in a collaborative manner with the school community.

e Students will be able to apply their knowledge and skills by successfully completing an
internship with an approved local, state, or federal criminal justice agency.

e Students will apply evidence-based practices to plan, implement, and modify treatment
for clients with various communication and swallowing disorders.

Tips for SLOs

Learning outcomes can be at the university, program or course level.
SLO statements should be aligned with institution, college and program mission and
goals.

e The focus of the learning outcomes should be on the results of learning, not on the
process used to accomplish the learning.
Keep the SLO simple, should be a broad, single and measurable statement.
Words such as understand, know, or appreciate should be avoided because these are not
measurable.

Step 2: Curriculum Map
CQIP Requirement of Curriculum Map

The program has an up-to-date curriculum map detailing where program SLOs are
introduced, practiced/reinforced, and Assessed/advanced and communicates this to students.
The program faculty regularly analyze the major program offerings and develop or modify a
curricular map that identifies the courses in which specific program SLOs are introduced,
practiced and assessed and communicates this information to students.

Curriculum Map

A critical part of the assessment plan in academic departments is the cooperative
development of a curriculum map. The Curriculum Map is a matrix that represents how
courses are aligned with goals and learning outcomes. The purpose of a curriculum map is to
assure that all of the SLOs are being addressed somewhere in the required coursework for
that program. The curriculum map ensures that every learning outcome has a corresponding
learning opportunity. It also provides the program a better understanding of what is being
taught, and serves as a tool to help make adjustments to the curriculum.



For example, assume that one identified SLO in a program is that students will be able
to communicate effectively within the discipline in oral presentations. Construction of a
curriculum map ensures that instructors of specific courses know they are responsible for
giving students instruction on what makes a good oral presentation within the field, including
appropriate visual aids, tone, level of formality, appropriate audience level, etc.

The curriculum map is usually constructed as a grid. Along one axis is a listing of the
program’s Student Learning Outcomes. Along the other axis is a list of the required courses
in that program. Each program SLOs should have courses to address at Introduced (I):
accumulating knowledge and comprehension, Reinforced (R): application and analysis of
topics, and Advanced (A): synthesis, critiquing and evaluation.
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R (Reinforced): Practice the knowledge from introduced level




10

M (Mastery): Apply the knowledge from I&R Level

A (Assessed): You choose this course to collect data for a program learning outcome.

Step 3: Assessment Methods
CQIP Requirement of Assessment Methods

The program regularly performs formative evaluations of student artifacts that
indicate students’ progress toward satisfactory program completion. Formative assessment
provide students information about how they are doing before they reach the end of their
program. A good place to think about formative program assessment is at a mid-point in the
program.

The program regularly performs summative evaluations of student artifacts that
demonstrate students’ mastery of program outcomes. Summative assessments provide
students information about how they are doing when they reach the end of their program.

Direct and Indirect

Direct measures of assessment indicate the attainment of student learning,
knowledge, or skills by directly observing students’ demonstration of knowledge, skills, and
learning. Indirect measures of assessment focus on student perceptions of learning and
often involve surveys, interviews, or focus groups to ask students to self-report or reflect on
their learning rather than to demonstrate it.

Best practices require that each SLO be evaluated by three measures, a practice called
triangulation. This should involve at least one, but preferably two, direct measures. Programs
may use a combination of direct and indirect measures to provide a complete picture of
student performance.

Sample Assessment Methods

1. Written surveys and questionnaires - Asking individuals to share their perceptions about a
particular area of interest—e.g., their own or others' skills/attitudes/behavior, or
program/course qualities and attributes.

2. Exit and other interviews - Asking individuals to share their perceptions about a particular
area of interest—e.g., their own skills/attitudes, skills and attitudes of others, or program
qualities—in a face-to-face dialog with an interviewer.

3. Commercial, norm-referenced, standardized examinations - Commercially developed
examinations, generally group administered, mostly multiple choice, "objective" tests,
usually purchased from a private vendor.

4. Locally developed assessments - Objective or subjective designed by local staff/faculty.

5. Focus groups - Guided discussion of a group of people who share certain characteristics
related to the research or evaluation question, conducted by trained moderator.

6. Portfolios (collections of work samples, usually compiled over time and rated using
scoring rubrics).
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7. Performance Appraisals - Systematic measurement of overt demonstration of acquired
skills, generally through direct observation in a "real world" situation—e.g., while student
1s working on internship or on project for client.

8. External Examiner - Using an expert in the field from outside your program — usually
from a similar program at another institution — to conduct, evaluate, or supplement the
assessment of students.

9. Oral examinations - Evaluation of student knowledge levels through a face-to-face
dialogue between the student and the examiner—usually faculty.

Some Examples on Assessment Measures that Provide Meaningful Information to
Programs.

Accounting - B.S.B.A.
Outcome: Accounting majors will be able to model accounting information systems.

Measure: Students in ACG 4401 will create a Resource Event Agent (REA) model of
accounting systems. An analysis of student performance will indicate that 70% or more of the
students who were assigned the project or exam questions will earn a score of 70% or higher.
If a project is assigned, then the responses will be evaluated using a rubric designed for this

purpose.
Applied Sociology - M. A.

Outcome: Masters Students sampled will acquire a satisfactory (average score of agree or
above on the rubric) understanding of sociological perspectives and methods.

Measure: All thesis track students who do non-applied theses will be required to submit a
written thesis proposal to and participate in an oral defense of that proposal with their
selected committee. The committee will use the following rubric to evaluate how well
students grasp sociological perspectives and methods separately for the written proposal and
the oral defense:

1. The student can frame a problem or issue in a sociological context.

2. The student can employ and evaluate sociological theories and concepts when presenting
an issue.

3. The student can develop an appropriate research plan for a sociological investigation,
including the use of an appropriate methodology if collecting data.

4. The student can write a scholarly paper that is organized and coherent.

Response categories will be: Strongly agree (4), agree (3), neutral (2), disagree (1), strongly
disagree (0)

We anticipate that the rating for the proposal will be 2.0 or higher for at least 75% of the
students.

Biology - B.S.

Outcome: BS Biology graduates will have attained a well-founded knowledge of Cell
Biology that compares favorably to their peers at a national level.
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Measure: All (100%) graduates are required to take the national ETS Exam in Biology
during their senior year. There are three ETS Exam sessions annually. Fall-graduating
seniors take the ETS in the fall, spring-graduating seniors take the ETS in the spring, and
summer-graduating seniors will take the ETS in the summer. Performance on the Cell
Biology component of the exam will be used to evaluate student learning. At least 60% of
students will score above the 50th percentile.

Counselor Education - Mental Health - M.A.

Outcome: Students in the M.A. program in Counselor Education, Mental Health Counseling
Track, will demonstrate knowledge deemed as fundamental for student success in the
counseling field.

Measure: On the Counselor Preparation Competency Exam (CPCE), students' mean score
will equal or exceed the mean score of the CPCE national norm on each of the eight (8)
Subscales and the Total Score.

More information on program outcomes and assessment measures, please access to

https://assessment.ucf.edu/assessment archive/assessmentarchive.aspx

Criteria for Assessment:
When writing criteria for assessment, remember there are two major components: whole
group success and individual success.

For example, “student scored 70% or above in the multiple choice test” misses whole group
success. The full statement for criteria for success is “80% of students score 70% or above in
the multiple choice test.”

Program Assessment Report

Step 4: Data Analysis - Results
Some Considerations for Data Collection and Analysis

e Data sample: For programs with 40 or more graduates each year, we suggest a random
sample of at least 40 students. For programs with fewer than 40 graduates each year,
plan on collecting evidence from 100% of the graduating students.

e Analyzing quantitative data: Percentages are easier to understand and more meaningful
than raw numbers. Percentages make it easier to compare groups of different sizes, e.g.,
when you compare your current class again a class four years ago or against peers at other
schools.


https://assessment.ucf.edu/assessment_archive/assessmentarchive.aspx
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Unacceptable Borderline Acceptable Exemplary

P 2 a i Total
Content Representation 0% 20% 60% 20% 100%
Use of Pumary Sources 8% 48% 28% 16% 100%
Logical Inference 4% 52% 32% 12% 100%
Contextual Analysis 0% 33% 54% 13% 100%

e Analyzing qualitative data: Qualitative results from reflective writing, open-ended
survey questions, and focus group transcriptions can be summarized through grouped
listings and thematic analysis. Thematic analysis is appropriate when the qualitative
results involve more extensive information such as reflective papers and transcriptions of
focus groups. Such results can be summarized and analyzed by looking for common
themes and patterns in the results. This is an example of thematic analysis.

What was the one thing that was most useful for you to learn in this session?
Interaction with peers (five comments)

*  Discussing with peers

* Learned from classmates

* [t was helpful interacting with each other.

* Different perspectives within group discussions

*  Group work ontopics
Teacher presentation (three comments)

* Llecture on subject matter

*  Examples of practical implications

* The PowerPoint slides are really helpful.
General (two comments)

¢ Agpgreatlearning atmosphere

* |nteresting topics

When looking at assessment results, possible questions to be asked are: What were
your main findings? How did you analyze them? How do you interpret them? When
presenting analysis, tables and graphs are useful in presenting analysis because they focus
attention to specific results.

Tables are useful for reporting multiple percentages and frequencies, comparison of
student performance with stated performance standards and some descriptive statistics. They
provide an ordered way for readers to see results quickly for each outcome measure without
having to search through text to find a particular result. Graphs can further enhance the visual
impact of assessment. Graphical representations of results show differences in variables,
which makes graphs highly effective in show casing assessment results.

When sharing the results of program assessment, it may be useful to report each
learning outcome and outcome measure paired with the corresponding results of the analyses,
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which joins the multiple outcome measures (direct and indirect) for each learning outcome.
Next, compare the results with the specified performance standard and discuss the
implications of the data as they relate to the program. Both strengths and areas for
improvement are discussed, because showcasing program success is just as important as
identifying areas for improvement, when it comes to making data based decisions about the
program.

Here are some things to consider when writing the results in TK 20

e Information provided on how data were collected (e.g., course embedded) and who
provided data (e.g., all seniors);

e Connecting findings to goals and objectives: These should be clearly aligned with the
outcomes that they address. Keep in mind to interpret results for different audiences such
as all of the faculty and staff involved in your program, or FSUAC member.

e Interpretation: Graphical data representations can be attached, but it is also helpful to
have a narrative that summarizes the main highlights of your findings.

Step 5: Actions for Improvement

Before writing actions for improvement in TK20, programs need to share assessment
results with all program faculty and discuss them together, so that any changes can be
decided on collectively. Program need to connect decisions to assessment results. Assessment
writers often talk about the importance of the “Actions for improvement/close the loop”.
Assessment plans that do not incorporate a feedback loop are seen as failures, no matter how
much data is gather or how psychometrically meticulous that data may be.

There are two types of actions for improvement: Process-based actions and
finding-based actions. Process-based actions make changes in the process of assessment such
as your assessment measures or assessment sample. Finding-Based actions make changes
based on the evidence of student learning. Possible changes from assessment results:

Change the learning outcomes:

e Perhaps the learning outcome is unachievable or not clearly defined. Changing a learning
outcome based on a pattern of data over time would be justifiable.

e Add a new learning outcome goal. This happens when looking at departmental major
goals in relation to University wide learning goals, departments may wish to add a
discipline specific version of such University wide goals as communication, critical
thinking, values, integrative learning, or technology.

Mapping outcomes to the curriculum:

e Results may indicate a need to understand where students are introduced to concepts
defined in the learning outcomes. Mapping learning outcomes to program courses is the
first step in understanding where students are introduced to the material they need to
master.

e [Examining concept reinforcement: Often programs will discover that students are
introduced to the concept in the curriculum, but course assignments and planned
experiences are not sufficient to help students master those concepts. This may lead to
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considering modifications in assignments, readings, or general teaching approaches to
reinforce concepts with students. A program may also discover that a new course needs to
be created to sufficiently address a learning outcome.

Examining course sequencing:

Sometimes faculty will discover that the course provides sufficient support for the student
to master the material, but course sequencing should be adjusted so that students are
introduced to concepts that build on and complement each other. The student learning
assessment process can be used as an audit of the programmatic educational experience

Refine the assessment procedure:

Closely examine assessment measures and tools to make sure they are appropriate and fit
the learning outcome.

Benchmark: A criterion may be set too high for the outcome and the program may need to
lower its expectations. If this is done, a new benchmark will be set and raised again in the
future as student learning or service impact increases.

Assessment method/ Assessment strategies and measures:

A measure of assessment will be an inaccurate means of assessing an outcome or will
need to be revised as the curriculum or service changes. Assessment measures should
only be changed in these instances; if the means of assessment is accurate, it should not
change.

The assessment process may reveal that national certification exams require students to
master information in an area in which no faculty expertise currently exists at the
university.

Teaching and Learning

Changes in teaching activity, pedagogy for a course
Make intervention on student learning

Sample Actions for Improvement

Action a department may take after
assessment

How specific courses planned to change
their courses after assessment

Change syllabi to prepare students for the

rigor of the course.

Children’s Literature professors decided to
emphasize the intellectual rigor and copious
reading in the class in the syllabus to make
students “aware” that the assignments and
papers would be difficult.

Revise the course outcomes to include more
higher-order thinking, greater intellectual
rigor, and/or sufficiency.

Many courses have merged similar outcomes;
omitted outcomes based on their lack of
intellectual rigor, and/or added language to
outcomes based on Bloom’s Taxonomy of
high-order thinking.
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Based on results from assessment, add or
reduce certain elements of the classroom
exercises.

Using the equivalent of an item analysis, the
faculty members noticed that many of the
questions answered incorrectly on their
assessment test were answered so because
students could not “unlock meaning of
unknown words” based on prefixes and
suffixes. Hence, the faculty will investigate
how to emphasize word parts in classes.

Obtain more consistency in large
multi-section courses.

Faculty members noticed that consistency in
multi-section courses is difficult, given that
satellite campuses do not have the same
resources. Although this analysis delivers a
negative truth, it also is one worth noting.

Reduce grade inflation by linking test and
course grades to mastery of all outcomes.

Assessment and analysis of a math course
showed that students’ scores on the portion of
the exam that was common among all
students were not predictive of their final
grade. This portion, however, did not count
toward the final exam grade. Thus, it was
speculated that some students did not take that
part of the exam as seriously as the weighted
part.

Increase contact with adjunct faculty.

Math instructors also suggested that the
master syllabus may not communicate the
timing in which certain skills ought to be
taught and this would present problems,
especially to adjunct instructors who are not
in contact with faculty as much as full time
instructors.

Explore active learning strategies and other
teaching methods.

In Physical Sciences, the instructor has:
0 Changed the sequence of course
topics for better flow
0 Introduced additional worksheets for
practice on skills
0 Spent more time discussing processes
0 De-emphasized memorization

Explore other ways of assessing outcomes.

The Developmental Reading faculty decided
that since they encourage students to annotate
their texts, the same strategy ought to be
applied when students are being assessed.
Because they were not aware of this
possibility, the faculty hypothesized, students
did not perform to their potential.

Explore technological enhancements (labs,
equipment, CD tutorial, etc.), using the
assessment evidence to support a request for
increased funding.

Management faculty members discussed
organizing and cataloguing a library or videos
relevant to the course to better support visual
learners.
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Conduct a retreat or workshop for instructors. | Biology faculty examined their course and
came up with a plethora of questions. Based
on this analysis, the faculty desires to contact
an expert in assessment to find where and
how to proceed. The faculty emphasizes that
their desire to seek further help is linked to
their belief in assessment and its ability to
enhance student learning.

Step 6: Evidence of Improvement

If your program make changes from previous academic year, the program need to put
in place for a year and monitor. At end of year, assess your action and check whether the
student learning is higher, lower or no change compared to your previous assessment results.

Sample success stories of program assessment

Mechanical Engineering M.S.

Assessment method: Graduates will demonstrate competence in research. Data were obtained from
Committee Check Sheets completed by the committee members for students defending their
research thesis (writing skills) and by the faculty teaching EML 6085, Research Methods
(presentations skills) for students in the Non-Thesis option.

Measure: Percent of students rated as “high” on a check sheet rating scale of “high,”
“medium” or “low.”

Results:

Year Faculty committee (thesis) Research methods (non-thesis)
2014-2015 66.67% 82.35%
2013-2014 60% 61.29%
2012-2013 35.69% 57.64%

Action Taken or Strategy Implemented: Implemented zero credit EML 5090 MAE
Seminar Series and MAE Research Day to help graduate students in the MAE department
practice public speaking, learn skills of scientific communication, expand width of
knowledge, and promote collaborations.

Accounting BSBA

Assessment Method: Accounting majors will demonstrate knowledge of the roles and
responsibilities of the professional accountant in society.

Measure: Students in ACG 4651 demonstrated their understanding of professional
accountants' responsibility to society. Measurement consisted of analyzing their responses on
exam questions. Analysis will indicate that 70% or more of the students who were assigned
the exam questions will earn a score of 70% or higher.
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Results:

Year Sample size Mean score Percent meets or exceed target of 70%
2012-2013 292 72% 211 (72%)
2013-2014 338 74% 230 (68%)
2014-2015 73 90% 69 (95%)

Actions Taken:

The Accounting Department has added two instructors for ACG 4651 (for a total of three;
last year there was only one). One effect of this change was to substantially reduce class size.

Shifted the course focus to be more balanced between theory and application. A new
simulation-based assignment was also implemented this year.

Program Assessment Review

After finishing program assessment report in TK 20, department chairs/program
coordinators are expected to provide the feedback of program assessment report using the
program assessment rubric in TK 20. See Appendix D for more information on program

assessment rubric.
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COGNITIVE leaming is demonstrated by knowledge recall and the intellectual skills: comprehending information, organizing ideas,
analyzing data, applying knowledge, choosing among alternatives in problem-solving, and creation of new products or ideas.

Level lllustrative Verbs Category Definition Cognitive processes
Arrange, Define, Describe, Duplicate, Identify, .
T Label, List, Match, Name, Order, Outline, Recite, | "elrieve relevant knowledge | Recognizing (identifying), recalling
Recognize, Relate, Repeat, Reproduce, Select, from long-term memory (retrieving)
State, Tabulate, Tell
Classify, bompare. Compute, Convert, Contrast, ; ; v
Defend, Describe, Differentiate, Distinguish, m’:mﬁn':f ;':22:2’; Interpreting, exemplifying,
Understand Estimate, Explain, Extrapolate, Generalize, o i classifying, summarizing, inferring,
: . ' S including oral, written and P ;
Interpolate, Locate, Paraphrase, Predict, graphical communication summarizing, comparing
Recognize, Review, Summarize, Translate
Apply, Change, Choose, Calculate, Classify,
Demonstrate, Determine, Employ, Examine, Carry out or use a procedure
Apply llustrate, Interpret, Modify, Operate, Practice, in a given situation Executing, implementing
Predict, Prepare, Produce, Restructure, Schedule,
Sketch, Solve, Use
Analyze, Appraise, Break down, Calculate, break material into its
Categorize, Compare, Contrast, Criticize, Debate, | constituent parts and - . o
Analyze Diagram, Differentiate, Discriminate, Distinguish, determine how the parts relate | Differentiating, organizing, attributing
Examine, Experiment, Indentify, Infer, Inventory, | 10 one another and to an
Relate, Separate, Subdivide, Test overall structure or purpose
Appraise, Argue, Assess, Choose, Compare, .
Contrast, Criticize, Defend, Discriminate, Estimate, | Make judgments based on
Evaluate Evaluate, Explain, Interpret. Judge, Measure, criteria and standards through | Checking, critiquing
Predict, Rank, Rate, Recommend, Select, Support, | checking and criiquing
Validate
Arrange, Assemble, Construct, Collect, Compose, ;J'Jlting elimentts to?uelh?r tol
Create, Design, Develop, Formulate, Integrate, orm & coneren’ or WACIONA' | enarating, planning, producin
Create Manage, Organize, Plan, Prepare, Prescribe, ?\rhole; reorganizing elements 8 p 9.p 9
Produce, Propose, Specify, Synthesize, Write into a new pattern or structure

Anderson, Lonin (2001). A Taxonomy for Leaming, Teaching, and Assessing: A Revision of Bloam'’s Taxonomy of Educational Objectives, NY: Longman,
Gronlund, N. E. (1981). Measurement and evaluation in teaching, #th ed. New York, Macmillan Publishing.
McBeath, R. J., (Ed.). (1992). Instructing and evaluating in higher education: A guidabook for planning leaming oucomes. Englewood Cliffs, NJ: Educational Technology

Revised November, 2012 Gloria Rogers
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AFFECTIVE learning is demonstrated by behaviors indicating attitudes of awareness, interest, attention, concern, and responsibility,
ability to listen and respond in interactions with others, and ability to demonstrate those attitudinal characteristics or values which are
appropriate to the test situation and the field of study.

Level

lllustrative Verbs

Definition

Example

Receiving

asks, chooses, describes, follows,
gives, holds, identifies, locates, names,
points to, selects, sits erect, replies,
uses

willingness to receive or attend

listening to discussions of
controversial issues with an
open mind, respecting the
rights of others

Responding

answers, assists, complies, conforms,
discusses, greets, helps, labels,
performs, practices, presents, reads,
recites, reports, selects, tells, writes

active participation indicating
positive response or
acceptance of an idea or policy

completing homework
assignments, participating in
team problem-solving activities

Valuing

completes, describes, differentiates,
explains, follows, forms, initiates,
invites, joins, justifies, proposes, reads,
reports, selects, shares, studies, works

expressing a belief or attitude
about the value or worth of
something

accepling the idea that
integrated curricula is a good
way lo learn, participating in a
campus blood drive

Organization

adheres, alters, arranges, combines,
compares, completes, defends,
explains, generalizes, identifies,
integrates, modifies, orders, organizes,
prepares, relates, synthesizes

organizing various values into
an internalized system

recognizing own abilities,
limitations, and values and
developing realistic aspirations

Characterization by a
value or value complex

acts, discriminates, displays,
influences, listens, modifies, performs,
practices, proposes, qualifies,
questions, revises, serves, solves,
uses, verifies

the value system becomes a
way of life

a person's lifestyle influences
reactions to many different
kinds of situations

Gronlund, N. E. (1981). Measurement and evaluation in teaching, 4th ed. New York, Macmillan Publishing.
McBeath, R, J., (Ed.). (1992). Instructing and evaluating in higher education. A guidebaok for planning leaming outcomes. Englewood Cliffs, NJ: Educational Technology

Publications.
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PSYCHOMOTOR learning is demonstrated by physical skills: coordination, dexterity, manipulation, grace, strength, speed; actions
which demonstrate the fine motor skills such as use of precision instruments or tools, or actions which evidence gross motor skills such

as the use of the body in dance or athletic performance.

Level llustrative Verbs Definition Example
Perception chooses, describes, delects, using sense organs to obtain cues | listening to the sounds made by guitar strings
differentiates, distinguishes, needed to guide motor activity before tuning them, recognizing sounds that
identifies, isolates, relates, selects, indicate malfunctioning equipment
separales
Set begins, displays, explains, moves, | being ready fo perform a knowing how to use a computer mouse, having
proceeds, reacts, responds, particular action: mental, physical | instrument ready to play and watching conductor
snows, starls, volunteers or emotional at start of a musical performance, showing
eagerness to assemble electronic components to
complete a task
Guided response | assembles, builds, calibrates, performing under guidance ofa | using a torque wrench just after observing an
constructs, dismantles, displays, model: imitation or trial and error | expert demonstrate a its use, experimenting with
dissects, fastens, fixes, grinds, various ways to measure a given volume of a
heats, manipulales, measures, volatile chemical
mends, mixes, organizes, sketches
Mechanism (same list as for guided response) | being able to perform a task demonslrating the ability to correclly execute a
habitually with some degree of 60 degree banked turn in an aircraft 70 percent
confidence and proficiency of the time
Complex or overt | (same list as for guided response) | performing a task with a high dismantling and re-assembling various
response degree of proficiency and skill components of an automobile quickly with no
errors
Adaptation adapts, alters, changes, using previously learned skills to | using skills developed learning how to operate
rearranges, reorganizes, revises, | perform new but related tasks an electric typewriter to operate a word
varies processor
Origination arranges, combines, composes, | creating new performances after | designing a more efficient way to perform an
constructs, creates, designs, having developed skills assembly line task
originates

Gronlund, N. E. (1981). Measurement and evaluation in leaching, 4th ed.

New Yaork, Macmillan Publishing

McBeath, R. ., (Ed.). (1992). Instructing and evalualing in higher education: A guidebook for planning learning outcomes, Englewaod Clifis, NJ: Educational Technology

Publications.

Revised November, 2012 Gloria Rogers




Appendix B: Degree Qualification Program

The value of the DQP
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... for students

American college students choose from among hundreds of
fields of study, often with scant information to guide them on
the learning implications of their choices. Becanse the DQP
clearly defines the learning that each degree should reflect,
regardless of major field of study, it can help students
develop and pursue a thoughtful, coherent and meaningful
education plan. It can serve as a roadmap for navigating the
often-fragmented landscape of higher education.

While students must master the content and methods in the
fields they stody in depth, the DQP can contribute to that goal by
providing general reference points for acquinng field-specific
knowledge and skills, i e., essential dimensions of higher
learming that specific fields will elaborate in greater detail.

Moreover, becanse most

Because the DOP students will change jobs many
clearly defines the ﬁm;f durng their Lives, tbﬂm
learning that each kD_SdS zﬁm" A
degree should and crosscutting proficiencies
reflect, it can help that graduvates need for continu-
students pursue a ous learning in complex and
coherent and changing environments.
meaningful A fundamental assumption
education plan. behind the DQP is that study in

breadth (traditionally associated
with general education) and
study in depth (traditionally associated with the major) are
both vital. The DQP also assnmes that general education and
the major mmst work together. Degree recipients benefit from
a curricnlum in which general education and the major are
clearly aligned in the pursuit of a shared commitment to
assuring accomplishment of degree-level proficiencies.

There are pedagogical and practical benefits in such clanty.
Students who understand the purposes of the courses they
take and the congruence between course-level and degree-
level objectives learn more effectively. The DQP offers a
resource to guide that nnderstanding. Moreover, working
adults and students retuming to higher education after an
extended absence may find the DQP useful because it
enables them to “ladder” theiwr applied learming experiences.

Use of the DQP alse should help students commut themselves
to prepare fully for citizenship, for contnbuting to the econony
and for the accomplishment of personal goals. As colleges and
universities make clear thewr resclve to support students porsung
such preparation, they mught invite students to formalize a

shared resclve at the beginning of their college career, perhaps

through a statement that says. “T have read and understand the
proficiencies for the depree I seek and commit miyself to
investing the time, energy and creativity to qualify for that
degree.” An overarching leaming agreement for each degree —
an agreement that also affirms an mstifuvtion’s comnutment to
give each student the support needed to pursue a degree — should
be an important outgrowth of the framewoerk envisioned here.

... for faculty members

There are five principal values of the DQP for faculty.

e It draws faculty into active clarification of how and what
they teach in relation to what their students leam

® It encourages them to examine more fully the content and
methods of their fields of study in relation to priorities that
span departmental and school boundaries. (The DQF can
prompt a shift of perspective from “my courses™ to “our
curriculum )

# It can help foster purposeful, sustained interactions with
colleagues concemning the purposes of colleges and
umiversities, 1e.. to generate, preserve, evaluate and

# The DQP enables faculty to exanune the assignments they
give to studenis so as to ensure that these assipnments
foster and properly assess the desired proficiencies.

# Faculty members” collaborative engagement with the DOQP
reinforces and demonstrates the value of their intentionality
in strengthening the gquality of both learning and teaching.

... for the public

Although the public values higher education too few people
understand how it is organized, how it operates, and what it
accomplishes. Higher education is in part respensible for this
problem because colleges and universities have never
expressed a clear consensus as to what degrees should mean
in terms of actual student leaming.

The DQP offers an important step toward snch a consensus by
proposing in direct. simple language what a degree recipient
should kmow and be able to do. regardless of the field of study.
When such a consensus can be expressed broadly for the
great majority of colleges and universities, the public will be
able to make better-informed decisions about ngher edocation.
In short, the DOQP can provide practical help in answering
any nember of important. real-world gquestions. For example:
@ To which colleges and universities should a prespective
student apply?
# Will this program help a student cbtain the learning and
skills needed to succeed in this chosen field?
# Does a community college bond issue deserve support?
® Should media reports on higher education be taken at
face value?
# What, after all. do academic degrees mean?
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TheDQP

The following pages present a grid that lays

out all of the learning outcomes, grouping
them within the five categories of learning
and by type of degree. Institutions are
encouraged to use this grid as they adopt
the DQP to their particular needs.

Specialized Knowledge

Broad and Integrative Knowledge

Intellectual Skills

Applied and Collaborative Learning

Civic and Global Learning
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Specialized Knowledge

This category addresses what students in any specialization or major field of study should demonstrate with respect
to that specialization. Tuning, a field-specific effort to map learning outcomes, is necessary to describe the concepts,
knowledge areas and accomplishments that students in a particular specialization should demonstrate to eam the degree.

At the associate level, the student

Describes the scope of the field of study, its core
thearies and practices, using field-related terminalogy,
and offers a similar description of at least one

related field.

Applies tools, technologies and methods common to
the field of study to selected questions or problems.

Generates substantially error-free products,
reconstructions, data, juried exhibits or performances
appropriate to the field of study.

At the bachelor’s level, the student

Defines and explains the structure, styles and practices
of the field of study using its tools, technelogies,
methods and specialized terms.

Investigates a familiar but complex problem in the field
of study by assembling, amanging and reformulating
ideas, concapts, designs and techniques.

Frames, clarifies and evaluates a complex challenge
that bridges the field of study and one ather field, using
theories, tools, methods and scholarship from thase
fields to produce independently or collaboratively an
investigative, creative or practical work illuminating
that challenge.

Constructs a summative project, paper, performance or
application that draws on cument research, scholarship
and techniques in the field of study.

At the master's level, the student

Elucidates the major thearies, research methods and
approaches to inquiry and schools of practice in the
field of study, articulates their sources and illustrates
both their applications and their relationships to allied
fields of study.

Assesses the contributions of major figures and
organizations in the field af study, describes its major
methodologies and practices and illustrates them
through projects, papers, exhibits or performances.

Articulates significant challenges invalved in practicing
the field of study, elucidates its leading edges and
explores the curent limits of theary, knowledge and
practice through & project that lies outside
canventional boundaries.

Broad and Integrative Knowledge

This category asks students at all three degree levels to consolidate learning from different broad fields of study
(2.9., the humanities, arts, sciences and social sciences) and to discover and explore concepts and questions that
bridge these essential areas of learning.

At the associate level, the student

Describes how existing knowledge or practice is
advanced, tested and revised in each core field studied
— a.q, disciplinary and interdisciplinary courses in the
sciences, social stiences, humanities and arts.

Describes a key debate or problem relevant to each
core field studied, explains the significance of the
debate or problem to the wider society and shows how
concepts from the core figld can be used to address the
selected debates or problems.

Uses recognized methods of each core field studied,
including the gathering and evaluation of evidence, in
the execution af analytical, practical or creafive tasks

Describes and evaluates the ways in which at least
two fields of study define, address and interpret the
importance for society of 2 problem n science, the arts,
society, human senvices, economic [ife or technolagy.

At the bachelor’s level, the student

Describes and evaluates the ways in which at least
two fields of study define, address and interpret the
importance for society of a problem in science, the arts,
society, human services, economic life or fechnalogy.
Explains how the methods of inquiry in these fields can
address the challenge and proposes an approach to the
problem that draws on these fields.

Produces &n investigative, creative or practical work
that draws on specific theories, tools and methads
from at least twa core fields of study.

Defines and frames a problem important to the major
field of study, justifies the significance of the challenge
or problem in a wider societal cantex, explains how
methods from the primary field of study and one or
more core fields of study can be used fo address the
problem, and develops an approach that draws on both
the major and core fields.

At the master’s level, the student

Articulates how the field of study has developed in
relation to other major domains of inguiry and practice.

Designs and executes an applied, investigative or
creative work that draws on the perspectives and
methods of other fields of study and assesses the
resulting advantages and challenges of including these
perspectives and methods.

Articulates and defends the significance and
implications of the work in the primary fizld of study in
terms of challenges and trends in & social or global
context.



Intellectual Skills

This category includes both traditional and nontraditional cognitive skills: analytic inquiry, use of information resources,
engaging diverse perspectives, ethical reasoning, quantitative fluency and communicative fluency. Throughout, the
DOP emphaszes that students should confront and interpret ideas and arguments from different points of reference

Idantifias and fremes a problem or question in
selected anaas of study and distinguizhas amang
elements of ideas, concents, thaaries or practical
spproaches to the prablem or guastian.

Idantifies, categorizes, evalustes and cites multiple

infMmation FEE0UTES 50 35 10 CIEStE Prajacts, Pepars o
performances in aither & spacislized field of study or with
razpact to & genarel fheme within $a arts and sriencas.

Describes how knowledge from different cultural
perspectives maght affact intarpretetions of
prominet prablems in palitics, sociaty, the ars and
plobal relstions.

Dascribes, axplains and avalustes the sounces of
hisher own perspectiva on zalectad issues in cultura,
society, politics, the ents or global relstions and

Dezcrives the sthical issuss present in prominent
problams in politics, econamics, heatth cana,
‘technology or the erts end shows haow ethical
principlas ar framewoeks heldp ta inform decision
meking with respact 1o such prablems.

Presents accurata interpretetions of quantitative
information on pofitical, sconcemic, health-related or
tachnological topics and explains haw bath
calculations and symibolic oparations are usad in
those offerings.

Creatas and axplaing graphs or othar visual
depictions of tremds, ralationships or chenges

in status.

Devalops and presents copant, coherent and
substantizlly armor-free writing for communication ta
peneral end specialized sudisnces.

Demonstratas effactive mtaractive communication
through discussian, Le., by istening actively and
responding constructivaly and through structhured oral
presentetions to genaral and specialized sudiences.
Megatiatas with paers an action plem for 3 practical
tesk and commamicetes the results of the negotistion
eithar arally or in writing.

(e.g., cultural, technological, political.

Diffenantiates end evaluztes theories and approaches
to selected complex problams within the chosen fisld
of study and at |e=st ona other field.

Locatas, evaluates, incorporates end properly cites.
‘multinle information resources in differant media or
different languegas in projects, pepers ar parfommancas.
Generatas information through indapendent or
collsborativa inguiry and usas that information in &
project, paper o performance.

Constructs 8 written project, lsbaratony report,
exhibit, performance ar commemnity 2avice dasign
Expressing an eltemate cultural, paiitical or
‘tachnological vision and explains how this vizian
diffars from cument reslitias.

Fremes & controwersy or problem within the fiald of
study in terms of &t lsast twa political, cultural,
‘historical or technologicsl fores, explonas and
evelugtas competing perspectives on tha contro-
versy or problem, and prasants a ressonad analysis of
the issue, aither orally or in writing, that
demorstrates consideration of tha competing visws.

Analyzes compating claims from & recent discavarg,
sciantific contantion or technical practica with respect
‘ta benefits and harms to those affectad, eiculztes
the ethical dilammas inherent in the tension of
‘themefits end harms, and either |3] arivas at a cleardy
expressad reconciliation of that teasion that is
informed by ethicel principles ar (b explains why
surh & reconciliation cannot ba accomplished
|dentifias and elaborates key ethical issues present in
at [east one prominent socigl or cultural problem,
erficulases the ways in which at least two diffaring
gthical perspectives nfluence decision making
canceming those proflems, and develops and defends
an approech to address the athical issue productiely.

Tramsiatas verbal problems into methematical
alparithms 50 as o construct valid erguments using
the eccepted symbolic system of mathematical
Estimates, risk analyses or guantitative evalustions of
putlic information in papers, projacts or multimedia
presentetions.

Constnucts methematical axprassions whana
sparaprista for issues initially describad in
non-quantitative terms.

Constructs sustained, coherent erpuments, namstives
or explications of issuss, problams or technical issuas
and processas, in writing and at least one othar
medium, ta general end specific sudisnces.

Canducts &n inguiry concerning information, conditions,
technologies or prectices in the field of study thet
‘makas substentiva use of non-English-lznguene sources.

MNegotiates with ona or mana collzbarators to advance

an aral ergument or arficulate an approach to
rtasalving 2 sacial, persanal or athical dilemma.
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At the master's level, tha studant

Disaggregatas, raformulstes end edapts principal
ideas, technigues or methods at the farafront of tha
fiedd of study in ceeying out an essey or project.

Prowides evidenca (through papers, projects,
nataboats, compuser files or catalogues) of
contributing fo, expanding, evaluating or rafining tha
information base within the fiald of study.

Ivestipatas through a project, paper or parformancs
2 para issue in the field of shudy from the perspective
of a diffarant point in fime or & different culture,
language, political arder or tachnological contaxt and
enplains haw thiz parspactive yialds rasults that
dapart from currant norms, daminant cuftural
aszumptions o technologias.

Articulztes and challenges & tradition, assumption or
preweiling practice within the figld of study by reizing
and exemining relevant athical parspactives through 2
project, papar ar perfarmance.
Diistinguishes human ectivitias and judgments
particularly subject to ethical rezsoning from those
la=s subject to athical reasoning.

Usas logical, methamatical or statistical methods
apprapriata to addmessing & topic or iSsUE in 3 primary
field that is not for the most part quansitatively based.

o

Articuletes and undertakes multile sopropriste
applications of quantitetive methods, concapts and
theneies in & field of study that iz quantitativaly bassd.
\dentifies, choasas and defends tha choice of a
mathematical model appropriste to @ problem in the
socizl sciancas or applied sciencas.

Creates sustained, coharent angumants ar
axplanetions summarizing his/her work or that of
collaboretors in twa or mane media or languages for
bath general end specialized sudiences.
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Applied and Collaborative Learning

This category emphasizes what students can do with what they know. Students are asked to demonstrate their
learning by addressing unscripted problems in scholarly inquiry, at work and in other settings outside the classroom.
This category includes research and creative activities involving both individual and group effort and may include
practical skills crucial to the application of expertiss.

At the associate level, the student

Describas inwriting at least one casa in which
Imowiedge and skills acquirad in academic settings may
be applied to a fiald-based challenga, and evaluates tha
|eaming gained fram tha zpplication.

Analyzes at laast ona significant concept or method in
the fied of study in light of lzaming outside the
classroom.

Locates, gathers and organizes evidance regarding a
question in a field-based wanwe bayend formal academic
study and offers alternata approaches to answering it.

Demanstrates the axarcise of any practical skills crucial
10 the application of axpertise.

At the bachelor’s level, the student

Praparas and prasants & project, paper, exhibit,
parformanca or other appropriate demonstration linking
knowledge or skills acquired in work, community or
rasaarch activities with knowledge acquired in one o
maona figlds of study, axplains how thosa elemants are
structured, and amploys approprizta citations o
damanstrata the ralationship of the product to literature
in the fiald.

Negotiates a strategy for group rasearch or parformance,
dacumants the strategy so that othars may understand it,
implamants the strategy, and communicatas the rasults.

Writes a dasign, review or illustrative application for an
analysis or casa study in a sciantific, tachnical,
aconomic, business, health, education or communica-
fions contaxt.

Completes a substzntizl project that evaluatas &
significant question in the student’s field of study,
including an analytic namative of tha affacts of leaming
outside the classroom on the research or practical skills
amployed in executing tha project.

Civic and Global Learning

This category recognizes higher education’s responsibilities both to demaocracy and the global cormmunity. Students
must demonstrate integration of their knowledge and skills by engaging with and responding to civic, social,
environmental and economic challenges at local, national and global levels.

At the associate level, the student

Describas hiz/ar own civic and cultural background,
including its origins and development, assumptions
and predispositions.

Describas diverse posifions, historical and contemporary,
on salected democratic values or practices, and presents
his or hier own position on a spacific problem where ona
or morg of these valuas or practices are invalved.

Provides evidence of participation in & community project
throwgh either a spakan or written narrative that
idantifias the civic issues encountered and personal
insights gainad from this experiance.

|dantifies an economic, envirenmantal or public haalih
challenge spanning countries, continants or cultures,
prasents evidanca for the challangs, and takes a
position on it.

At the bachelor’s level, the student

Explains diversa positions, including thosa rapresanting
differant cubtural, sconomic and geagrephic interests, on
a contested public issue, and evaluates the issue in light
of bath those interests and evidence drawn from
joumalism and scholarship.

Davalops and justifies a position on a public issue and
ralztas this pasition to altemate views held by the public
or within the policy emvironment.

Collaborates with others in daveloping and implementing
an approach to a civic issue, evaluates the strengths and
weaknassas of the process, and, where applicabia,
dascribos tha result.

Identifies a significant kssua affacting countries,
continants or cultures, presents quantitative avidanca of
that chaflenge through tables and graphs, and evaluates
tha activities of aither non-govemmental argenizations or
cooparativa infar-governmental initiatives i addressing
that issue.

At the master’s level, the student

Creates a project, paper, exhibit, parformanca or other
Eppropriate demanstration reflacting the infagration of
knowladge acquired in practicum, waork, community or
research activities with knowledge and skills gleanad
from at laast two fields of study in differant sagments of
tha cumiculum. Articulates tha ways in which the two
sources of knowladge influenced the result.

Designs and implements a projact or performance in an
out-of-class satting that requires the application of
arvancad knowladgs gained i the field of sudy to a
practical challenge, articulates inwriting or another
medium the insights gainad from this axperience, and
25505505 (with appropriate citations) approaches,
scholarly dabates or standards for professional
performance applicable to the chalkange.

At the master’s level, the student

Aszasses and develops 2 position on a public policy
quastion with significance in the fiald of study, tating
into account both scholarship and published or
elactronically postad positions and namatives of relevant
interest groups.

Develops a formal proposal, real or hypathetical, to a
non-governmantal organization addrassing a global
challanga in the field of study that the student beliaves
has not bean adequataly addressad.

Proposas a path to resolution of @ problem in the field of
study that is complicated by competing national interests
or by rival interasts within @ nation othar than the LS.



Appendix C: Sample Curriculum Map

Curriculum Map for BFA in Musical Theatre
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Note: This program has specialized accreditation so they required to collect data from
all courses.

Intended Student Learning Outcomes

Communicate and K.now.ledge of Value judgments |Proficiency in
. historical, . . .
Courses |collaborate in the .. about quality acting, dancing and
] cultural, stylistic o A
creative process of di ) ¢ and aesthetics in |singing for
theatre, dance and 1MEnsions o theatre, dance theatrical
. theatre, dance, .
music ] and music performances
and music
DANC
L(A) L(A) L(A)
1140
THEA
I(A I(A I(A
so0 T (A) (4)
THEA
I(A I(A
1400 (A) (A)
THEA
I(A R I(A
1510 (A) (A)
DANC
R (A) 1(A) R (A) I(A), R (A)
3140
DANC
1(A) R (A) M (A)
3210
THEA
I(A),R (A R (A
THEA
4400 R&)
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THEA
as00 R R (&)
DANC

o0 |R® M (A) M (A) M (A)
THEA

so10 | M@ M®)

Curriculum Map for BS in COMMUNICATION STUDIES

Note: This is a map with three electives. Remember to

COMMUNICATION Demonstrate general Demonstrate ability to Demonstrate preparedness | Demonstrate a basic knowledge
knowledge & application critique & apply various for professional life &/or through one of three
STUDIES' B.S. of communication theory research methods &/or further academic study concentration areas: consultancy,
approaches social influence & media, or
Curriculum Map, 2017-18 relational contexts
DEPARTMENT CORE
1100 Intro to Introduce Introduce
Communication Formative -paper Formative -paper
2100 Communication Introduce (A) Reinforce
Theory 2.0 or above aggregate
course grade
3100 Research Methods Reinforce Reinforce
Formative — Proposal
COMM STUDIES CORE
1000 Public Speaking Introduce Introduce Introduce (A)
Formative - Speeches
2000 Media Literacy Reinforce Introduce
1500 Writing Across Media | Introduce Reinforce Reinforce
2320 Foundations of Introduce Introduce Introduce
Rhetoric
2380 Intro to Introduce Introduce Introduce
Organizational Comm
2330 Comm in Small Introduce Introduce Introduce
Group/Teams
3010 Interpersonal Reinforce Introduce
Communication Formative - Behavior Mod
Project Paper
3315 Improving Listening Reinforce Reinforce (A) Introduce
Midpoint -WBLT Pre &
Post Tests
4320 Social Influence Reinforce Reinforce Reinforce
4790 CS Senior Capstone Assess (A) Reinforce (A) Assess (A) Assess (A)
Summative-Showcase Summative-Showcase Summative-Showcase Summative-Showcase
Presentation Presentation Presentation Presentation
Assess (A) Assess (A)
Summative-Degree Summative-Degree
Inventory Inventory
COMM CONSULTANCY
3350 Professional Reinforce Reinforce Introduce
Communication Midpoint-Training
Proposal
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Summative-LinkedIn

profile

4785 Internship Reinforce Assess
Summative-Reflection
Papers/Work Samples

3730 Conflict Management | Reinforce Reinforce Reinforce
3327 Improving Reinforce Reinforce
Interviewing Skills Midpoint-interviews
2410 Multimedia Introduce Introduce
Production
1630 Web Content & Introduce Introduce
Promotion
MKT 3450 Digital Introduce Introduce
Marketing
4780 Comm Leadership & Reinforce Reinforce Introduce
Practice in Org
4781 Strategic Comm Reinforce Reinforce Introduce
Audits Midpoint-Audit Proposal
4783 Communication Reinforce Reinforce Introduce
Training Midpoint-Training

Proposal
SOCIAL INFLUENCE &
MEDIA
2410 Multimedia Reinforce Introduce
Production
2340 Argumentation & Introduce Introduce
Advocacy
2700 Dale Carnegie: Introduce Reinforce
Effective Comm
3320 Comm in Social Assess Introduce
Movements Paper
3350 Professional Reinforce Reinforce Reinforce
Communication Midpoint-Training

Proposal

Summative-Linkedin

profile
4280 Mass Media & Reinforce Reinforce
Society
4285 Women, Minorities, Reinforce Reinforce Reinforce
& Media
4340 Rhetorical Analysis & | Assess Reinforce Reinforce
Society Paper
4390 Contemporary Reinforce Reinforce Introduce
Communication
RELATIONAL COMM
2700 Dale Carnegie: Introduce Reinforce
Effective Comm
3325 Nonverbal Reinforce Reinforce Reinforce
Communication Midpoint-NVC Project
3340 Intercultural Reinforce Reinforce
Communication
3730 Conflict Management Introduce Reinforce
4330 Theories of Reinforce Reinforce Assess
Interpersonal Summative-Theory Paper
4335 Gender Reinforce Reinforce Assess
Communication Summative-Application Paper
4270 Family Reinforce Reinforce Reinforce
Communication
3815 (SOC) Race & Ethnic Introduce Reinforce Reinforce
Relations
GEN ED &/or ELECTIVES
3000 Film Appreciation Introduce Introduce
3390 Forensics Reinforce Reinforce
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3391 Teaching High School Reinforce Reinforce
Sp & Debate
1050 Fund of Oral Comm Introduce Introduce Introduce
Competency
Appendix D: Program Assessment Rubric 2018-2019
Highl . e Comments
gnYy Emerging | Initial Examples
Component Developed Developed of
@) 3) @) @ Supporting
SLOs
Most Somet No
All outcomes outcomes outcomes outcomes
clearly clear] clearly clearly
describe descrilbe what describe describe
what students are what what
students are asked to do students are students are
. . asked to do, | asked to do,
asked to do, | ysing action . ) . )
using action verbs using action | using action
Measurable | i (identif verbs verbs
Outcomes (identify, explainy’ (identify, (identify,
explain, demonstrate explain, explain,
demonstrate etc.), and are’ demonstrate, | demonstrate
etc.), and are | giated in etc.), and are |, etc.), and
stated in terms of stated in are stated in
terms of measurable terms of terms of
measurable knowledge or measurable measurable
knowledge skills knowledge knowledge
or skills or skills or skills
Student Student Minutes of
Student learnin - No facult
. g learning d aculty
learning outcomes are evidence ti d
outcomes are | that meetng an
outcomes are | {irect] - adviso
Communica | {irectl y . made public | gutcomes y
. y communicate | (¢ board.
fing communicat | 4 with -8 0¥ have been
wi : )
Outcomes ed with posting them | communicat | Attached a
rogram CN.
(COIP) Prog online); ed to syllabus to
program faculty (e.g., |p it
faculty AND | g0 OWEVeT, 1 program show the
acu )
students t.y does not faculty and | alignment
meeting,
(e.g., student i~ appear that | gy dents. of course
’ e-mail). outcomes are

SLOs with
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orientation, directly program
advising). disseminated SLOs and
to program communicat
faculty or e such
students. information
with
students on
the first day
of class.
Curriculum Map: A matrix that represents visually the alignment between
program student learning outcomes and required courses/experiences.
Curriculum
map is
provided,
and every
outcome 1s Curriculum
aligned with map is
at least one Curriculum provided;
required man is however, at
course/ P : least one
) provided, and
experience, every student student
AND learnin learning Attach a
program outcomge s outcome map in the
conveys the . . does not report. The
aligned with No ) )
. extent to have a . live map in
Curriculum ) at least one : curriculum )
which each . required TK20 is a
Map i required map i
outcome is . | course/ : simple map
) course/experi ) provided. o
developed in ence. The experience S0 it 1S no
particular ma ' ovides aligned with longer
courses (e.g., ke p\xljor ds of it. The map efficient
Introduced, r(})] ram provides key
Reinforced, gL Ogs and words of
Mastered).T program
Course SLOs.
he map SLOs and
provides key Course
words of SLOs.
program
SLOs and
Course

SLOs.




Assessment Methods

Some No
All outcomes Most outcomes outcomes
Formative | jave outcomes have have
Assessment | o rmative }flave . formative formative
assessment formative assessment assessment
method assessment method method
method
Most
All outcomes | =
h_ outcomes Some No
ave have outcomes outcomes
: summative
Summative | 3RAVVE summative have have
Assessment asse;sment assessment summative | summative
method method assessment assessment
method method
Attach the
assignment
requirement
All Most Some No d
Assessment S,
assessment assessment assessment assessment
Methods ] assessment
k methods are | methods are methods are | method is L
appropriate . . . . rubrics (if
appropriate appropriate to | appropriate appropriate .
to program applicable)
SLO to program program to program to program to facilitate
SLOs SLOs SLOs SLOs
the
reviewers’
judgment.
All Most Some No
assessment assessment assessment ;essment
methods methods methods
) ) ) methods
include a include a include a )
] ] ] include a
specific specific specific specific
Assessment | benchmark benchmark benchmark binchmark
Criteria (e.g: 75% of | (e.g: 75% of | (e.g: 75% of
(e.g: 75% of
students students students
students
scored 3 or scored 3 or scored 3 or
) ) ) scored 3 or
above in the | above in the above in the )
) ) i above in the
rubric) rubric) rubric)

rubric)
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Results
For small
program
All outcomes Most Some o (less than
collect outcomes outcomes outcomes 100), collect
reasonable collect collect collect all artifacts.
evidence ree.lsonable reésonable reésonable For b
Ouality of | (c.g. the evidence (e.g. | evidence evidence or big
Evidence sample was the sample (e.g. the (e.g. the pmgraiﬁ
representativ | V2 | sample was sample was (more' an
P representative | representativ | representati | 100), justify
e and our
reasonably and e and ve and Y y
. reasonably reasonably reasonably | Samping
sized) sized) sized) sized). techniques
in the
report.
The
standardize
d exam is
calibrated
and reliable
itself.
All data Most data Some data No data Local
Assessment | evidence is evidence is evidence is evidence is | assessment
of Evidence | reliable and | reliable and reliable and | reliable and | (€-g- course
calibrated calibrated calibrated calibrated assignment)
needs to
indicate the
evidence of
two raters in
the
assessment
process.
Assessment | All Most Some
results assessment assessment assessment No results
demonstrate | results results results demonstrate
achievemen | demonstrate | demonstrate demonstrate | achievemen
tof achievement | achievement | achievement |t of program
program of program of program of program SLO.
SLO SLO. SLO. SLO.
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Attach the
Most results | Some results N_O results evidence of
All results include include include data (how
include descriptive descriptive descriptive | do you
Analysis of | descriptive | and specific | and specific and . come up
Findings and specific analysis of analysis of speclﬁc Wl,th the
analysis of findings. findings. analysm of 1F)rlef results
findings. findings. in the
report)
Sharing of | The report The report Evidence of | No - Meeting
assessment | indicated indicated that | sharing the evidence of | minutes
results with | that the the assessment sharing the | with
Faculty, assessment assessment results is assessment | faculty,
chairs, and | results were | results were unclear. results exist. | department
Students shared with | shared with and
departmental | departmental advisory
faculty, staff, | faculty. board
Supervisors, (Highlight
students, and the
other assessment
stakeholders. sections to
facilitate

the review)

- 3 sample
artifacts
(exceed,
meet and
didn’t meet)

Actions for Improvement

Few results No actions
All results Most results for
) ; have an .
. have specific | have specific . improveme
Actions . . action for
actions for actions for ) nt have
. . improvement
improvement | improvement been
1dentified
c . ) Some No Attach
Evidence of | All actions Most actions tons d — q ¢ 4 ¢
) : actions do evidence o evidence o
Improveme | i, |yde do include T ) )
nt . . not include | improveme | improveme
evidence of evidence of )
evidence of | nt nt (refer to
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improvement | improvement | improvement | statements step 6 in
statements statements statements are included | assessment
handbook,
page 15)
Possible
Total (56
points)
Note:

Score N/A: If you do not have evidence to make a judgement, Please note N/A in the score.

General comments

Strengths of the report:

Areas for improvement:
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