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Assessment Basics 
Definition of Assessment 

Assessment of student learning can be defined as the systematic collection of            
information about student learning, using the time, knowledge, expertise, and resources           
available, in order to inform decisions about how to improve student learning. 

Why We Assess 
Student Improvement  

Assessment is a tool to be used for institutional improvement and improvement in             
student learning. You must assess in order to demonstrate how effective you are. You must               
assess to demonstrate you can achieve the outcomes that you have stated for your programs.  

Program assessment also addresses the requirement of external stakeholders (HLC          
accreditation). 

HLC Standard 3A: The institution’s degree programs are appropriate to higher education. 

1. Courses and programs are current and require levels of performance by students            
appropriate to the degree or certificate awarded. 

2. The institution articulates and differentiates learning goals for its undergraduate,          
graduate, post-baccalaureate, post-graduate, and certificate programs. 

3. The institution’s program quality and learning goals are consistent across all modes of             
delivery and all locations (on the main campus, at additional locations, by distance             
delivery, as dual credit, through contractual or consortia arrangements, or any other            
modality). 

HLC Standard 4.B: The institution demonstrates a commitment to educational achievement           
and improvement through ongoing assessment of student learning. 

1. The institution has clearly stated goals for student learning and effective processes for             
assessment of student learning and achievement of learning goals. 

2. The institution assesses achievement of the learning outcomes that it claims for its             
curricular and co-curricular programs. 

3. The institution uses the information gained from assessment to improve student           
learning. 

4. The institution’s processes and methodologies to assess student learning reflect good           
practice, including the substantial participation of faculty and other instructional staff           
members.  

HLC Standard 5.C.1 stated the institution links its processes for assessment of student             
learning, evaluation of operations, planning, and budgeting. 
Accountability:  

There are also external drivers behind the assessment process. All of these external             
stakeholders are calling for data to demonstrate that students are achieving the institutions’             
learning goals and, if they are not, that we are making progress toward creating an               
educational experience that should support that achievement.  
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Relation to Annual Assessment vs Program Review 
Every five years each program that awards degrees or certificates undergoes a            

program review. Outcomes assessment plays a crucial supporting role during a program            
review since it is one of the most important sources of information about the quality of the                 
program. Since the program faculty will have collected assessment data over the five-year             
period prior to the program review, they should be able to look at trends in their data to see                   
if program quality has improved over time. Having a good assessment plan with all student               
learning outcomes being assessed more than once during a five-year cycle is therefore an              
important part of the program review process. The findings from the National Institute of              
Learning outcome assessment (NILOA) survey in 2013 stated that most institutions reported            
using their assessment results in program review. 

Levels of Assessment  
Student learning outcomes are often collected at institution level, program level and            

course level. The use of assessment results are for completely different purposes at each              
level.  
Institutions often use assessment results to make changes in strategic planning, inform            
institution leaders to make decisions, incorporate assessment for accreditation purposes,          
revise institutional outcomes, improving student engagement and success, creating a culture           
of teaching and learning, enhancing faculty collaboration across campus and reflecting on            
assessment processes and institutional practices.  

Program assessment is mostly associated with faculty, the curriculum and student           
learning needs: setting faculty priority, securing resources for professional development,          
improving student support service, revising course, assignments, informing program         
review/departmental studies, aligning curriculum and improving program outcomes.  

Assessment at course level relates mostly between faculty and students at a specific             
course. Faculty often use the assessment feedback to make intervention in the instruction and              
syllabus.  
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Assessment Cycle 

 

Nine Principles of Good Practice for Assessing Student Learning  
The assessment of student learning begins with educational values. Assessment is not            

an end in itself but a vehicle for educational improvement. 

1. Assessment is most effective when it reflects an understanding of learning as            
multidimensional, integrated, and revealed in performance over time. 

2. Assessment works best when the programs it seeks to improve have clear, explicitly             
stated purposes. 

3. Assessment requires attention to outcomes but also and equally to the experiences that             
lead to those outcomes. 

4. Assessment works best when it is ongoing not episodic. Assessment is a process whose              
power is cumulative. 

5. Assessment fosters wider improvement when representatives from across the educational          
community are involved. 

6. Assessment makes a difference when it begins with issues of use and illuminates             
questions that people really care about. 

7. Assessment is most likely to lead to improvement when it is part of a larger set of                 
conditions that promote change. 

8. Through assessment, educators meet responsibilities to students and to the public. 

More detail of good practice for assessing student learning will be found here:             
http://www2.indstate.edu/assessment/docs/ninePrinciples.pdf 

 

http://www2.indstate.edu/assessment/docs/ninePrinciples.pdf
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Assessment Responsibilities 
From chairs:  

● Discuss the program’s assessment plan 
● Provide leadership support on assessment data collection  
● Deliver assessment results in faculty meetings 
● Allocate resources to assessment activities; e.g. funding for faculty assessment retreats, 

providing teaching release to develop assessment plans, providing GA or student worker 
to support assessment data collection, etc. 

● Recognize faculty’s assessment efforts; e.g. recognize faculty assessment efforts in 
faculty meetings, provide some type of award for faculty who have embedded assessment 
in their instruction, provide funding to travel to assessment conferences, etc. 

From Faculty: 

● Faculty members are to participate in assessment activities (e.g. develop learning 
outcomes, collect student work, score student work for program outcomes, and interpret 
results)  

● Support student achievement of degree outcomes at graduation, and discuss and act on 
assessment results. 

Program Assessment Plan 
Step 1: Writing Student Learning Outcomes (SLOs) 
CQIP Requirement on SLOs 

● State the program outcomes measurably. 
● Externally validate from advisory councils, alumni, employers, graduate schools,         

discipline experts, certification bodies, career services, or similar entities. 
● Communicate the program SLOs to students through a variety of means (e.g., syllabi,             

learning experiences, assessments, and assignment review) 

Definition: SLOs are concrete actions the student should be able to perform as a result of                
participation the program.  

SLO Formula: Action Verb + Specialized Knowledge, Skills and Dispositions 

● When writing an outcome, you need to decide which level of learning you desire student               
to achieve by choosing an appropriate action verb from Bloom’s Taxonomy of the             
Cognitive Domain/Affective/Psychomotor. For more information, look at Appendix A.  

● If you are not sure the level of student mastery, please have a look at the Qualification                 
Degree Profile for the expectation of undergraduate and master degree (Appendix B) 

Sample SLOs 

● Student will be able to describe the problem solving process (Understanding) 
● Students will solve research problems through the application of scientific methods           

(Applying) 
● Students will analyze the strengths and weaknesses of empirical research and theories in             

kinesiology (critical thinking in research)  
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● Students will locate, critically examine, and evaluate primary literature in kinesiology and            
sports medicine.(critical thinking in research skills) 

● Students will demonstrate their ability to communicate effectively in the appropriate           
written form as professionals in the field (communication skills in the field) 

● Students will analyze, compare, and contrast works of art.  
● Students will synthesize accurate historical information into research papers.  
● Students will be able to evaluate an individual’s health and fitness, and prescribe an              

appropriate physical activity intervention to maintain or improve health.  
● Students will be able to analyze financial reports to determine branch profitability and             

make corrective actions to improve profitability.  
● Students will be able to facilitate the development, articulation, implementation, and           

stewardship of a vision of learning in a collaborative manner with the school community.  
● Students will be able to apply their knowledge and skills by successfully completing an              

internship with an approved local, state, or federal criminal justice agency.  
● Students will apply evidence-based practices to plan, implement, and modify treatment           

for clients with various communication and swallowing disorders. 

Tips for SLOs 

● Learning outcomes can be at the university, program or course level. 
● SLO statements should be aligned with institution, college and program mission and            

goals. 
● The focus of the learning outcomes should be on the results of learning, not on the                

process used to accomplish the learning. 
● Keep the SLO simple, should be a broad, single and measurable statement. 
● Words such as understand, know, or appreciate should be avoided because these are not              

measurable. 

Step 2: Curriculum Map 
CQIP Requirement of Curriculum Map 

The program has an up-to-date curriculum map detailing where program SLOs are            
introduced, practiced/reinforced, and Assessed/advanced and communicates this to students.         
The program faculty regularly analyze the major program offerings and develop or modify a              
curricular map that identifies the courses in which specific program SLOs are introduced,             
practiced and assessed and communicates this information to students. 

Curriculum Map 

A critical part of the assessment plan in academic departments is the cooperative             
development of a curriculum map. The Curriculum Map is a matrix that represents how              
courses are aligned with goals and learning outcomes. The purpose of a curriculum map is to                
assure that all of the SLOs are being addressed somewhere in the required coursework for               
that program. The curriculum map ensures that every learning outcome has a corresponding             
learning opportunity. It also provides the program a better understanding of what is being              
taught, and serves as a tool to help make adjustments to the curriculum. 
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For example, assume that one identified SLO in a program is that students will be able 
to communicate effectively within the discipline in oral presentations. Construction of a 
curriculum map ensures that instructors of specific courses know they are responsible for 
giving students instruction on what makes a good oral presentation within the field, including 
appropriate visual aids, tone, level of formality, appropriate audience level, etc. 

The curriculum map is usually constructed as a grid. Along one axis is a listing of the                 
program’s Student Learning Outcomes. Along the other axis is a list of the required courses               
in that program. Each program SLOs should have courses to address at Introduced (I):              
accumulating knowledge and comprehension, Reinforced (R): application and analysis of          
topics, and Advanced (A): synthesis, critiquing and evaluation. 

 

 Use economic 
models to study 
behavior and 
can interpret 
results of their 
models 

Use these 
results to make 
inferences and 
draw 
conclusions 

Calculate and 
interpret 
descriptive 
statistics 

Communicate economic 
ideas and information in 
written and spoken form 

1010 (prin of 
macro) supply 
and demand 
model 

I,A I,A  I 

1011 (prin of 
micro) elasticity 

I,A I,A  I 

2033 (econ app 
in sports) 

R R   

Fin 2801 (stat1)   I,A  
3010 ( inter 
macro) 

R,A R,A   

3020 (money & 
banking) analyze 
money and 
financial mkts 

R R  R 

3030 (inter 
micro) 

R,A R,A   

3065 (labor) 
apply supply and 
demand to labor 
mkt 

R R   

4000 ( sr 
seminar) use 
appropriate 
model and 
statistical 
techniques 

R,A R  M,A 
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4010 (internatl) 
international 
trade and foreign 
exchange 

R R   

4020 (nat 
resources) apply 
economic 
principles to mgt 
of natural 
resources 

R R   

4054 (sports 
econ) optimal 
pricing and 
resource 
allocation 

R R   

4060 (game 
theory) explain 
strategic 
behavior 

M M   

4065 
(managerial) 
determine 
optimal behavior 
for firm mgr 

M,A M,A   

4070 (IO) market 
structure and 
optimal behavior 

M    

4075 (time 
series) aplly 
statistical 
techniques to 
time series 

  R,A  

4080 
(econometrics) 
use statistical 
techniques to 
model economic 
behavior 

 M  R,A  

4085 (pred. 
analyt) use 
statistical 
techniques to 
estimate 
forecasts 

 M,A M,A  

 
I (Introduced): Provide learning opportunity of new knowledge 
R (Reinforced): Practice the knowledge from introduced level 
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M (Mastery): Apply the knowledge from I&R Level 
A (Assessed): You choose this course to collect data for a program learning outcome.  

 

Step 3: Assessment Methods 
CQIP Requirement of Assessment Methods 

The program regularly performs formative evaluations of student artifacts that          
indicate students’ progress toward satisfactory program completion. Formative assessment         
provide students information about how they are doing before they reach the end of their               
program. A good place to think about formative program assessment is at a mid-point in the                
program. 

The program regularly performs summative evaluations of student artifacts that          
demonstrate students’ mastery of program outcomes. Summative assessments provide         
students information about how they are doing when they reach the end of their program. 

Direct and Indirect 

Direct measures of assessment indicate the attainment of student learning,          
knowledge, or skills by directly observing students’ demonstration of knowledge, skills, and            
learning. Indirect measures of assessment focus on student perceptions of learning and            
often involve surveys, interviews, or focus groups to ask students to self-report or reflect on               
their learning rather than to demonstrate it. 

Best practices require that each SLO be evaluated by three measures, a practice called              
triangulation. This should involve at least one, but preferably two, direct measures. Programs             
may use a combination of direct and indirect measures to provide a complete picture of               
student performance. 

Sample Assessment Methods 

1. Written surveys and questionnaires - Asking individuals to share their perceptions about a             
particular area of interest—e.g., their own or others' skills/attitudes/behavior, or          
program/course qualities and attributes. 

2. Exit and other interviews - Asking individuals to share their perceptions about a particular              
area of interest—e.g., their own skills/attitudes, skills and attitudes of others, or program             
qualities—in a face-to-face dialog with an interviewer. 

3. Commercial, norm-referenced, standardized examinations - Commercially developed       
examinations, generally group administered, mostly multiple choice, "objective" tests,         
usually purchased from a private vendor. 

4. Locally developed assessments - Objective or subjective designed by local staff/faculty. 
5. Focus groups - Guided discussion of a group of people who share certain characteristics              

related to the research or evaluation question, conducted by trained moderator. 
6. Portfolios (collections of work samples, usually compiled over time and rated using            

scoring rubrics). 
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7. Performance Appraisals - Systematic measurement of overt demonstration of acquired          
skills, generally through direct observation in a "real world" situation—e.g., while student            
is working on internship or on project for client. 

8. External Examiner - Using an expert in the field from outside your program — usually               
from a similar program at another institution — to conduct, evaluate, or supplement the              
assessment of students. 

9. Oral examinations - Evaluation of student knowledge levels through a face-to-face           
dialogue between the student and the examiner—usually faculty. 

Some Examples on Assessment Measures that Provide Meaningful Information to          
Programs.  

Accounting - B.S.B.A. 

Outcome: Accounting majors will be able to model accounting information systems. 

Measure: Students in ACG 4401 will create a Resource Event Agent (REA) model of              
accounting systems. An analysis of student performance will indicate that 70% or more of the               
students who were assigned the project or exam questions will earn a score of 70% or higher.                 
If a project is assigned, then the responses will be evaluated using a rubric designed for this                 
purpose. 

Applied Sociology - M.A. 

Outcome: Masters Students sampled will acquire a satisfactory (average score of agree or             
above on the rubric) understanding of sociological perspectives and methods. 

Measure: All thesis track students who do non-applied theses will be required to submit a               
written thesis proposal to and participate in an oral defense of that proposal with their               
selected committee. The committee will use the following rubric to evaluate how well             
students grasp sociological perspectives and methods separately for the written proposal and            
the oral defense: 

1. The student can frame a problem or issue in a sociological context. 
2. The student can employ and evaluate sociological theories and concepts when presenting            

an issue. 
3. The student can develop an appropriate research plan for a sociological investigation,            

including the use of an appropriate methodology if collecting data. 
4. The student can write a scholarly paper that is organized and coherent.  

Response categories will be: Strongly agree (4), agree (3), neutral (2), disagree (1), strongly              
disagree (0)  

We anticipate that the rating for the proposal will be 2.0 or higher for at least 75% of the                   
students. 

Biology - B.S. 

Outcome: BS Biology graduates will have attained a well-founded knowledge of Cell            
Biology that compares favorably to their peers at a national level. 
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Measure: All (100%) graduates are required to take the national ETS Exam in Biology              
during their senior year. There are three ETS Exam sessions annually. Fall-graduating            
seniors take the ETS in the fall, spring-graduating seniors take the ETS in the spring, and                
summer-graduating seniors will take the ETS in the summer. Performance on the Cell             
Biology component of the exam will be used to evaluate student learning. At least 60% of                
students will score above the 50th percentile.  

Counselor Education - Mental Health - M.A. 

Outcome: Students in the M.A. program in Counselor Education, Mental Health Counseling            
Track, will demonstrate knowledge deemed as fundamental for student success in the            
counseling field. 

Measure: On the Counselor Preparation Competency Exam (CPCE), students' mean score           
will equal or exceed the mean score of the CPCE national norm on each of the eight (8)                  
Subscales and the Total Score. 

More information on program outcomes and assessment measures, please access to  

https://assessment.ucf.edu/assessment_archive/assessmentarchive.aspx 

Criteria for Assessment:  
When writing criteria for assessment, remember there are two major components: whole 
group success and individual success.  

For example, “student scored 70% or above in the multiple choice test” misses whole group 
success. The full statement for criteria for success is “80% of students score 70% or above in 
the multiple choice test.” 

Program Assessment Report 
Step 4: Data Analysis - Results 
Some Considerations for Data Collection and Analysis 

● Data sample: For programs with 40 or more graduates each year, we suggest a random               
sample of at least 40 students. For programs with fewer than 40 graduates each year,               
plan on collecting evidence from 100% of the graduating students. 

● Analyzing quantitative data: Percentages are easier to understand and more meaningful           
than raw numbers. Percentages make it easier to compare groups of different sizes, e.g.,              
when you compare your current class again a class four years ago or against peers at other                 
schools.  

 

 

https://assessment.ucf.edu/assessment_archive/assessmentarchive.aspx
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● Analyzing qualitative data: Qualitative results from reflective writing, open-ended         

survey questions, and focus group transcriptions can be summarized through grouped           
listings and thematic analysis. Thematic analysis is appropriate when the qualitative           
results involve more extensive information such as reflective papers and transcriptions of            
focus groups. Such results can be summarized and analyzed by looking for common             
themes and patterns in the results. This is an example of thematic analysis.  

 
 

When looking at assessment results, possible questions to be asked are: What were             
your main findings? How did you analyze them? How do you interpret them? When              
presenting analysis, tables and graphs are useful in presenting analysis because they focus             
attention to specific results.  

Tables are useful for reporting multiple percentages and frequencies, comparison of           
student performance with stated performance standards and some descriptive statistics. They           
provide an ordered way for readers to see results quickly for each outcome measure without               
having to search through text to find a particular result. Graphs can further enhance the visual                
impact of assessment. Graphical representations of results show differences in variables,           
which makes graphs highly effective in show casing assessment results.  

When sharing the results of program assessment, it may be useful to report each              
learning outcome and outcome measure paired with the corresponding results of the analyses,             
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which joins the multiple outcome measures (direct and indirect) for each learning outcome.             
Next, compare the results with the specified performance standard and discuss the            
implications of the data as they relate to the program. Both strengths and areas for               
improvement are discussed, because showcasing program success is just as important as            
identifying areas for improvement, when it comes to making data based decisions about the              
program.  

Here are some things to consider when writing the results in TK 20  

● Information provided on how data were collected (e.g., course embedded) and who            
provided data (e.g., all seniors);  

● Connecting findings to goals and objectives: These should be clearly aligned with the             
outcomes that they address. Keep in mind to interpret results for different audiences such              
as all of the faculty and staff involved in your program, or FSUAC member. 

● Interpretation: Graphical data representations can be attached, but it is also helpful to             
have a narrative that summarizes the main highlights of your findings. 

Step 5: Actions for Improvement 
Before writing actions for improvement in TK20, programs need to share assessment            

results with all program faculty and discuss them together, so that any changes can be               
decided on collectively. Program need to connect decisions to assessment results. Assessment            
writers often talk about the importance of the “Actions for improvement/close the loop”.             
Assessment plans that do not incorporate a feedback loop are seen as failures, no matter how                
much data is gather or how psychometrically meticulous that data may be. 

There are two types of actions for improvement: Process-based actions and           
finding-based actions. Process-based actions make changes in the process of assessment such            
as your assessment measures or assessment sample. Finding-Based actions make changes           
based on the evidence of student learning. Possible changes from assessment results:  

Change the learning outcomes:  

● Perhaps the learning outcome is unachievable or not clearly defined. Changing a learning             
outcome based on a pattern of data over time would be justifiable.  

● Add a new learning outcome goal. This happens when looking at departmental major             
goals in relation to University wide learning goals, departments may wish to add a              
discipline specific version of such University wide goals as communication, critical           
thinking, values, integrative learning, or technology. 

Mapping outcomes to the curriculum:  

● Results may indicate a need to understand where students are introduced to concepts             
defined in the learning outcomes. Mapping learning outcomes to program courses is the             
first step in understanding where students are introduced to the material they need to              
master.  

● Examining concept reinforcement: Often programs will discover that students are          
introduced to the concept in the curriculum, but course assignments and planned            
experiences are not sufficient to help students master those concepts. This may lead to              
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considering modifications in assignments, readings, or general teaching approaches to          
reinforce concepts with students. A program may also discover that a new course needs to               
be created to sufficiently address a learning outcome.  

Examining course sequencing:  

● Sometimes faculty will discover that the course provides sufficient support for the student             
to master the material, but course sequencing should be adjusted so that students are              
introduced to concepts that build on and complement each other. The student learning             
assessment process can be used as an audit of the programmatic educational experience 

Refine the assessment procedure:  

● Closely examine assessment measures and tools to make sure they are appropriate and fit              
the learning outcome.  

● Benchmark: A criterion may be set too high for the outcome and the program may need to                 
lower its expectations. If this is done, a new benchmark will be set and raised again in the                  
future as student learning or service impact increases. 

Assessment method/ Assessment strategies and measures: 

● A measure of assessment will be an inaccurate means of assessing an outcome or will               
need to be revised as the curriculum or service changes. Assessment measures should             
only be changed in these instances; if the means of assessment is accurate, it should not                
change. 

● The assessment process may reveal that national certification exams require students to            
master information in an area in which no faculty expertise currently exists at the              
university.  

Teaching and Learning 

● Changes in teaching activity, pedagogy for a course 
● Make intervention on student learning  

Sample Actions for Improvement 

Action a department may take after 
assessment 

How specific courses planned to change 
their courses after assessment 

Change syllabi to prepare students for the 
rigor of the course. 

Children’s Literature professors decided to 
emphasize the intellectual rigor and copious 
reading in the class in the syllabus to make 
students “aware” that the assignments and 
papers would be difficult. 

Revise the course outcomes to include more 
higher-order thinking, greater intellectual 
rigor, and/or sufficiency. 

Many courses have merged similar outcomes; 
omitted outcomes based on their lack of 
intellectual rigor, and/or added language to 
outcomes based on Bloom’s Taxonomy of 
high-order thinking. 
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Based on results from assessment, add or 
reduce certain elements of the classroom 
exercises. 

Using the equivalent of an item analysis, the 
faculty members noticed that many of the 
questions answered incorrectly on their 
assessment test were answered so because 
students could not “unlock meaning of 
unknown words” based on prefixes and 
suffixes. Hence, the faculty will investigate 
how to emphasize word parts in classes. 

Obtain more consistency in large 
multi-section courses. 

Faculty members noticed that consistency in 
multi-section courses is difficult, given that 
satellite campuses do not have the same 
resources. Although this analysis delivers a 
negative truth, it also is one worth noting. 

Reduce grade inflation by linking test and 
course grades to mastery of all outcomes. 

Assessment and analysis of a math course 
showed that students’ scores on the portion of 
the exam that was common among all 
students were not predictive of their final 
grade. This portion, however, did not count 
toward the final exam grade. Thus, it was 
speculated that some students did not take that 
part of the exam as seriously as the weighted 
part. 

Increase contact with adjunct faculty. Math instructors also suggested that the 
master syllabus may not communicate the 
timing in which certain skills ought to be 
taught and this would present problems, 
especially to adjunct instructors who are not 
in contact with faculty as much as full time 
instructors. 

Explore active learning strategies and other 
teaching methods. 

In Physical Sciences, the instructor has: 
� Changed the sequence of course 

       topics for better flow 
� Introduced additional worksheets for 

practice on skills 
� Spent more time discussing processes 
� De-emphasized memorization 

Explore other ways of assessing outcomes. The Developmental Reading faculty decided 
that since they encourage students to annotate 
their texts, the same strategy ought to be 
applied when students are being assessed. 
Because they were not aware of this 
possibility, the faculty hypothesized, students 
did not perform to their potential. 

Explore technological enhancements (labs, 
equipment, CD tutorial, etc.), using the 
assessment evidence to support a request for 
increased funding. 

Management faculty members discussed 
organizing and cataloguing a library or videos 
relevant to the course to better support visual 
learners. 
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Conduct a retreat or workshop for instructors. Biology faculty examined their course and 
came up with a plethora of questions. Based 
on this analysis, the faculty desires to contact 
an expert in assessment to find where and 
how to proceed. The faculty emphasizes that 
their desire to seek further help is linked to 
their belief in assessment and its ability to 
enhance student learning. 

 

Step 6: Evidence of Improvement 
If your program make changes from previous academic year, the program need to put              

in place for a year and monitor. At end of year, assess your action and check whether the                  
student learning is higher, lower or no change compared to your previous assessment results.  

 
Sample success stories of program assessment  

Mechanical Engineering M.S. 

Assessment method: Graduates will demonstrate competence in research. Data were obtained from 
Committee Check Sheets completed by the committee members for students defending their 
research thesis (writing skills) and by the faculty teaching EML 6085, Research Methods 
(presentations skills) for students in the Non-Thesis option. 

Measure: Percent of students rated as “high” on a check sheet rating scale of “high,” 
“medium” or “low.” 
Results:  

Year Faculty committee (thesis) Research methods (non-thesis) 
2014-2015 66.67% 82.35% 
2013-2014 60% 61.29% 
2012-2013 35.69% 57.64% 

  

Action Taken or Strategy Implemented:  Implemented zero credit EML 5090 MAE 
Seminar Series and MAE Research Day to help graduate students in the MAE department 
practice public speaking, learn skills of scientific communication, expand width of 
knowledge, and promote collaborations. 

Accounting BSBA 

Assessment Method: Accounting majors will demonstrate knowledge of the roles and 
responsibilities of the professional accountant in society. 

Measure: Students in ACG 4651 demonstrated their understanding of professional 
accountants' responsibility to society. Measurement consisted of analyzing their responses on 
exam questions. Analysis will indicate that 70% or more of the students who were assigned 
the exam questions will earn a score of 70% or higher. 
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Results:  

Year Sample size Mean score Percent meets or exceed target of 70% 
2012-2013 292 72% 211 (72%) 
2013-2014 338 74% 230 (68%) 
2014-2015 73 90% 69 (95%) 

 

Actions Taken: 

The Accounting Department has added two instructors for ACG 4651 (for a total of three; 
last year there was only one). One effect of this change was to substantially reduce class size. 

Shifted the course focus to be more balanced between theory and application. A new 
simulation-based assignment was also implemented this year. 

Program Assessment Review 
After finishing program assessment report in TK 20, department chairs/program          

coordinators are expected to provide the feedback of program assessment report using the             
program assessment rubric in TK 20. See Appendix D for more information on program              
assessment rubric.  
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APPENDIX 

Appendix A: Bloom’s Taxonomy 

 

 



20 

 

 

 

 

 

 

 

 

 

 



21 

 

 

 

 

 

 

 

 

 

 



22 

Appendix B: Degree Qualification Program  
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Appendix C: Sample Curriculum Map 
 

Curriculum Map for BFA in Musical Theatre 

Note: This program has specialized accreditation so they required to collect data from 
all courses.  

Courses 

Intended Student Learning Outcomes 

Communicate and 
collaborate in the 
creative process of 
theatre, dance and 
music 

 

Knowledge of 
historical, 
cultural, stylistic 
dimensions of 
theatre, dance, 
and music 

 

Value judgments 
about quality 
and aesthetics in 
theatre, dance 
and music 

Proficiency in 
acting, dancing and 
singing for 
theatrical 
performances 

DANC 

1140 
I (A)  I (A) I (A) 

THEA 
1500 

I (A)   I (A) I (A) 

THEA 
1400 

 I (A) I (A)   

THEA 
1510 

I (A)  R   I (A) 

DANC 

3140 
R (A) I (A) R (A) I (A), R (A) 

DANC 

3210 
 I (A)  R (A) M (A) 

THEA 
3700 

I (A), R (A)    R (A) 

THEA 
4400 

 R (A)   
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THEA 
4500 

R (A)  R (A) 

DANC 
4210 

R (A) M (A) M (A) M (A) 

THEA 
4910 

 M (A)     M (A) 

 

 

Curriculum Map for BS in COMMUNICATION STUDIES 

Note: This is a map with three electives. Remember to  

COMMUNICATION 
STUDIES, B.S. 
 

Curriculum Map, 2017-18 

Demonstrate general 
knowledge & application  
of communication theory 

Demonstrate ability to 
critique & apply various 
research methods &/or 
approaches 

Demonstrate preparedness 
for professional life &/or 
further academic study 

Demonstrate a basic knowledge 
through one of three 
concentration areas: consultancy, 
social influence & media, or 
relational contexts 

     
DEPARTMENT CORE     

1100 Intro to 
Communication 

  Introduce 
Formative -paper 

Introduce 
Formative -paper 

2100 Communication 
Theory 

Introduce (A) 
2.0 or above aggregate 
course grade 

 Reinforce  

3100 Research Methods  Reinforce 
Formative – Proposal 

Reinforce  

COMM STUDIES CORE     

1000 Public Speaking Introduce Introduce Introduce (A) 
Formative - Speeches 

 

2000 Media Literacy Reinforce Introduce   

1500 Writing Across Media Introduce Reinforce Reinforce  

2320 Foundations of 
Rhetoric 

Introduce Introduce  Introduce 

2380 Intro to 
Organizational Comm 

Introduce Introduce  Introduce 

2330 Comm in Small 
Group/Teams 

Introduce  Introduce Introduce 

3010 Interpersonal 
Communication 

Reinforce 
Formative - Behavior Mod 
Project Paper 

  Introduce 

3315 Improving Listening  Reinforce Reinforce (A) 
Midpoint -WBLT Pre & 
Post Tests 

Introduce 

4320 Social Influence Reinforce Reinforce  Reinforce 

4790 CS Senior Capstone Assess (A) 
Summative-Showcase 
Presentation 
Assess (A) 
Summative-Degree 
Inventory 

Reinforce (A) 
Summative-Showcase 
Presentation 
Assess (A) 
Summative-Degree 
Inventory 

Assess (A) 
Summative-Showcase 
Presentation 

Assess (A) 
Summative-Showcase 
Presentation 

COMM CONSULTANCY     

3350 Professional 
Communication 

 Reinforce Reinforce 
Midpoint-Training 
Proposal 

Introduce 
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Summative-LinkedIn 
profile 

4785 Internship   Reinforce Assess 
Summative-Reflection 
Papers/Work Samples 

3730 Conflict Management Reinforce  Reinforce Reinforce 

3327 Improving 
Interviewing Skills 

  Reinforce 
Midpoint-Interviews 

Reinforce 

2410 Multimedia 
Production 

 Introduce Introduce  

1630 Web Content & 
Promotion 

 Introduce Introduce  

MKT 3450 Digital 
Marketing 

 Introduce Introduce  

4780 Comm Leadership & 
Practice in Org 

Reinforce  Reinforce Introduce 

4781 Strategic Comm 
Audits 

 Reinforce Reinforce 
Midpoint-Audit Proposal 

Introduce 

4783 Communication 
Training 

 Reinforce Reinforce 
Midpoint-Training 
Proposal 

Introduce 

SOCIAL INFLUENCE & 
MEDIA 

    

2410 Multimedia 
Production 

 Reinforce Introduce  

2340 Argumentation & 
Advocacy 

Introduce   Introduce 

2700 Dale Carnegie: 
Effective Comm 

  Introduce Reinforce 

3320 Comm in Social 
Movements 

Assess 
Paper 

  Introduce 

3350 Professional 
Communication 

 Reinforce Reinforce 
Midpoint-Training 
Proposal 
Summative-LinkedIn 
profile 

Reinforce 

4280 Mass Media & 
Society 

Reinforce   Reinforce 

4285 Women, Minorities, 
& Media 

Reinforce Reinforce  Reinforce 

4340 Rhetorical Analysis & 
Society 

Assess 
Paper 

Reinforce  Reinforce 

4390 Contemporary 
Communication 

Reinforce  Reinforce Introduce 

RELATIONAL COMM     

2700 Dale Carnegie: 
Effective Comm 

  Introduce Reinforce 

3325 Nonverbal 
Communication 

 Reinforce 
Midpoint-NVC Project 

Reinforce Reinforce 

3340 Intercultural 
Communication 

Reinforce  Reinforce  

3730 Conflict Management   Introduce Reinforce 

4330 Theories of 
Interpersonal  

Reinforce  Reinforce Assess 
Summative-Theory Paper 

4335 Gender 
Communication 

Reinforce Reinforce  Assess 
Summative-Application Paper 

4270 Family 
Communication 

Reinforce Reinforce  Reinforce 

3815 (SOC) Race & Ethnic 
Relations 

Introduce Reinforce  Reinforce 

GEN ED &/or ELECTIVES     

3000 Film Appreciation  Introduce Introduce   

3390 Forensics Reinforce  Reinforce  
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3391 Teaching High School 
Sp & Debate 

Reinforce  Reinforce  

1050 Fund of Oral Comm 
Competency 

Introduce  Introduce Introduce 

 

Appendix D: Program Assessment Rubric 2018-2019  

Component 
Highly 
Developed 

(4) 

 
Developed 

      (3) 

  Emerging 

    (2) 

Initial 

(1) 

Examples 
of 
Supporting  

Comments

SLOs  
 

Measurable 
Outcomes 

 

All outcomes 
clearly 
describe 
what 
students are 
asked to do, 
using action 
verbs 
(identify, 
explain, 
demonstrate, 
etc.), and are 
stated in 
terms of 
measurable 
knowledge 
or skills 

Most 
outcomes 
clearly 
describe what 
students are 
asked to do, 
using action 
verbs 
(identify, 
explain, 
demonstrate, 
etc.), and are 
stated in 
terms of 
measurable 
knowledge or 
skills 

 

Somet 
outcomes 
clearly 
describe 
what 
students are 
asked to do, 
using action 
verbs 
(identify, 
explain, 
demonstrate, 
etc.), and are 
stated in 
terms of 
measurable 
knowledge 
or skills 

 

No 
outcomes 
clearly 
describe 
what 
students are 
asked to do, 
using action 
verbs 
(identify, 
explain, 
demonstrate
, etc.), and 
are stated in 
terms of 
measurable 
knowledge 
or skills 

 

 

 

Communica
ting 
Outcomes 
(CQIP) 

Student 
learning 
outcomes are 
directly 
communicat
ed with 
program 
faculty AND 
students 
(e.g., student 

Student 
learning 
outcomes are 
directly 
communicate
d with 
program 
faculty (e.g., 
faculty 
meeting, 
e-mail). 

Student 
learning 
outcomes are 
made public 
(e.g., by 
posting them 
online); 
however, it 
does not 
appear that 
outcomes are 

No 
evidence 
that 
outcomes 
have been 
communicat
ed to 
program 
faculty and 
students. 

Minutes of 
faculty 
meeting and 
advisory 
board. 

Attached a 
syllabus to 
show the 
alignment 
of course 
SLOs with 
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orientation, 
advising). 

directly 
disseminated 
to program 
faculty or 
students. 

program 
SLOs and 
communicat
e such 
information 
with 
students on 
the first day 
of class. 

Curriculum Map: A matrix that represents visually the alignment between 
program student learning outcomes and required courses/experiences.  

 

Curriculum 
Map 

Curriculum 
map is 
provided, 
and every 
outcome is 
aligned with 
at least one 
required 
course/ 
experience, 
AND 
program 
conveys the 
extent to 
which each 
outcome is 
developed in 
particular 
courses (e.g., 
Introduced, 
Reinforced, 
Mastered).T
he map 
provides key 
words of 
program 
SLOs and 
Course 
SLOs.  

Curriculum 
map is 
provided, and 
every student 
learning 
outcome is 
aligned with 
at least one 
required 
course/experi
ence. The 
map provides 
key words of 
program 
SLOs and 
Course SLOs.  

Curriculum 
map is 
provided; 
however, at 
least one 
student 
learning 
outcome 
does not 
have a 
required 
course/ 
experience 
aligned with 
it. The map 
provides key 
words of 
program 
SLOs and 
Course 
SLOs.  

No 
curriculum 
map 
provided. 

Attach a 
map in the 
report. The 
live map in 
TK20 is a 
simple map 
so it is no 
longer 
efficient 
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Assessment Methods  
 

Formative 
Assessment 

 

All outcomes 
have 
formative 
assessment 
method 

 

Most 
outcomes 
have 
formative 
assessment 
method 

 

Some 
outcomes 
have 
formative 
assessment 
method 

 

No 
outcomes 
have 
formative 
assessment 
method 

 

 

Summative 
Assessment 

All outcomes 
have 
summative 
assessment 
method 

 

Most 
outcomes 
have 
summative 
assessment 
method 

 

Some 
outcomes 
have 
summative 
assessment 
method 

No 
outcomes  
have 
summative 
assessment 
method 

 

 

Assessment 
Methods 
appropriate 
to program 
SLO 

All 
assessment 
methods are 
appropriate 
to program 
SLOs 

Most 
assessment 
methods are 
appropriate to 
program 
SLOs 

Some 
assessment 
methods are 
appropriate 
to program 
SLOs 

No 
assessment 
method is 
appropriate 
to program 
SLOs 

Attach the 
assignment 
requirement
s, 
assessment 
rubrics (if 
applicable) 
to facilitate 
the 
reviewers’ 
judgment.  

 

Assessment 
Criteria 

All 
assessment 
methods 
include a 
specific 
benchmark 
(e.g: 75% of 
students 
scored 3 or 
above in the 
rubric) 
 

Most 
assessment 
methods 
include a 
specific 
benchmark 
(e.g: 75% of 
students 
scored 3 or 
above in the 
rubric) 
 

Some 
assessment 
methods 
include a 
specific 
benchmark 
(e.g: 75% of 
students 
scored 3 or 
above in the 
rubric) 
 

No 
assessment 
methods 
include a 
specific 
benchmark 
(e.g: 75% of 
students 
scored 3 or 
above in the 
rubric) 
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Results  
 

Quality of 
Evidence 

All outcomes 
collect 
reasonable 
evidence 
(e.g. the 
sample was 
representativ
e and 
reasonably 
sized) 

Most 
outcomes 
collect 
reasonable 
evidence (e.g. 
the sample 
was 
representative 
and 
reasonably 
sized) 

Some 
outcomes 
collect 
reasonable 
evidence 
(e.g. the 
sample was 
representativ
e and 
reasonably 
sized) 

No 
outcomes 
collect 
reasonable 
evidence 
(e.g. the 
sample was 
representati
ve and 
reasonably 
sized).  

For small 
program 
(less than 
100), collect 
all artifacts.  

For big 
program 
(more than 
100), justify 
your 
sampling 
techniques 
in the 
report.  

 

Assessment 
of Evidence 

All data 
evidence is 
reliable and 
calibrated 

Most data 
evidence is 
reliable and 
calibrated 

Some data 
evidence is 
reliable and 
calibrated 

No data 
evidence is 
reliable and 
calibrated 

The 
standardize
d exam is 
calibrated 
and reliable 
itself. 

Local 
assessment 
(e.g. course 
assignment) 
needs to 
indicate the 
evidence of 
two raters in 
the 
assessment 
process.  

 

Assessment 
results 
demonstrate 
achievemen
t of 
program 
SLO 

All 
assessment 
results 
demonstrate 
achievement 
of program 
SLO. 

Most 
assessment 
results 
demonstrate 
achievement 
of  program 
SLO. 

Some 
assessment 
results 
demonstrate 
achievement 
of program 
SLO. 

No results 
demonstrate 
achievemen
t of program 
SLO. 

 

 

 



34 

Analysis of 
Findings 

All results 
include 
descriptive 
and specific 
analysis of 
findings. 

Most results 
include 
descriptive 
and specific 
analysis of 
findings. 

 

Some results 
include 
descriptive 
and specific 
analysis of 
findings. 

 

No results 
include 
descriptive 
and 
specific 
analysis of 
findings. 

 

Attach the 
evidence of 
data (how 
do you 
come up 
with the 
brief results 
in the 
report)  

 

 

Sharing of 
assessment 
results with 
Faculty, 
chairs, and 
Students 

The report 
indicated 
that the 
assessment 
results were 
shared with 
departmental 
faculty, staff, 
supervisors, 
students, and 
other 
stakeholders. 

The report 
indicated that 
the 
assessment 
results were 
shared with 
departmental 
faculty. 

Evidence of 
sharing the 
assessment 
results is 
unclear. 

No 
evidence of 
sharing the 
assessment 
results exist. 

 

- Meeting 
minutes 
with 
faculty, 
department 
and 
advisory 
board 
(Highlight 
the 
assessment 
sections to 
facilitate 
the review) 

- 3 sample 
artifacts 
(exceed, 
meet and 
didn’t meet)  

 

Actions for Improvement  
 

Actions 

All results 
have specific 
actions for 
improvement  

Most results 
have specific 
actions for 
improvement  

Few results 
have an 
action for 
improvement
.  

No actions 
for 
improveme
nt have 
been 
identified  

 

 

Evidence of 
Improveme
nt 

All actions 
include 
evidence of 

Most actions 
do include 
evidence of 

Some 
actions do 
not include 
evidence of 

No 
evidence of 
improveme
nt 

Attach 
evidence of 
improveme
nt (refer to 
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improvement 
statements  

improvement 
statements 

improvement 
statements  

statements 
are included  

step 6 in 
assessment 
handbook, 
page 15) 

Possible 
Total (56 
points) 

     
 

 

Note: 

Score N/A: If you do not have evidence to make a judgement, Please note N/A in the score.  

 

General comments 

 

Strengths of the report: 

 

Areas for improvement:  
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